Today's English students need to cycle through a range of genres from technical writing to fiction writing-not just literary genres. In addition, can do more with less. This is another opportunity to look at currently offered courses to discover places where integration might lessen our work, meeting the future needs of our students, and broadening their perspectives of English.
I suggest that high school English classes and curriculum need to include rhetoric. composition, and discourse analysis-in addition to literary
practices. For a quick look at how all of this works together, please see the chart labeled Appendix Table 1 . This chart (read left to right) is a curriculum scaffold, which suggests connections among rhetoric, composition, new media, technical writing, discourse analysis, and literature. The information, which invites teacher agency, is based on state standards from Arizona, Michigan, Utah and Oregon. The chart is a synthesis of possible connections among state standards, rhetoric, discourse analysis, education, and composition studies. A curriculum and course like this that integrates so many Language Arts perspectives could be very challenging-an integrated approach is not about where can we add more, but how we can do more with less. This is another opportunity to look at currently offered courses to discover places where integration might lessen our work, meeting the future needs of our students, and broadening their perspectives of English.
Overview of the Proposed Freshmen English Course
My argument for inclusion of rhetoric, composition, and discourse analysis in the high school curriculum is based on ideas I implemented as a high school English teacher, a state standards reading/writing specialist, and member ofa curriculum development/assessment committee. The proposed curriculum starts with the freshman English course, an introductory course focused on the first two levels of Bloom's taxonomy (cf. Huitt), knowledge and comprehension (and an introduction to the other levels). The sophomore and junior courses would work on deepening understanding of knowledge and comprehension of the taxonomy while actively learning the next levels, application, analysis, and synthesis, through reading and writing artifacts and demonstrating these aspects of the taxonomy. The senior level course objectives would focus on synthesis and evaluation.
This ambitious social constructivist-oriented course would invite students to work collaboratively and to engage in dialogue with all participants, starting with rhetoric and argument, threaded with discourse theory, and followed by more traditional curricula, e.g., literary analysis, grammar, poetry, creative nonfiction, and fiction writing. The course would include tenets of expressivism, such as beginning with the self, relying on Socratic questioning, and occasionally working without an audience (cf.
Elbow; Tobin; Newkirk; Root) . The course would also fit a liberatory pedagogy approach as students would practice critical and self-reflexive l thought, learn to "take charge" of their education, and apply their work actively in a democratic society (Gee; George; Giroux; Lu encourage us to continue reflecting on and re-envisioning curriculum that will best serve students.
Rhetoric
The rhetorical elements of this course would include an introduction to the rhetorical triangle plus context, Onemethodtohelp students identify these conceptual terms would be to list definitions on note cards to prepare for a daily bell ringer activity. One question might be: "hold the device that does X or is defined as Y, or which card is an example of Z." The goal, in addition to using these words during class discussion and adapting strategies in their own reading and writing, is to identify the names, definitions, Adventures of Huckleberry Finn could also be read as technical writing, or students could read technical writing like instruction sets as narrative or poetic. These proposed changes to curriculum may also mean that English teacher education courses need to change to reflect more integrated approaches and offer wider theoretical bases.
Teaching English through a multi-theoretical, multi-hueristc approach can help us address more fully the ways "English" shapes our identities, experiences, and expectations. To teach English this proposed way is to recognize that words and communication practices shape personal, social, cultural, and political identities. Through this multilayered curriculum we acknowledge the social and academic needs of our students by guiding them to develop reading and writing strategies that they can incorporate in a range of contexts. Furthermore, students will learn how to arrive at conclusions about how different registers or discourses can suit their interests, needs and objectives; and the awareness ofthese differences can prepare students for a future that they (and we) cannot yet see. 4. This is a simplified argument model based on Stephen Toulmin's work. 5. This is looking for places in the data or a text (a tension point) that do not seem to add up or make sense: culturally, politically, socially, grammar-wise, numerically, this list could go on and on, but it's a good place to ask students to think about why they think it doesn't add up or make sense, and to get students to look both ways: could it or does it make sense in a different context, with a different audience, in a different culture? 6. Teaching grammar this way has the benefit of teaching grammar in terms of its function in the world-textually, interpersonally, and ideolationally (Stockwell) besides teaching it rhetorically (Kollin) . 7. The teacher would focus the discussion on the physical aspects that habitus shapes. 
